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Gen Ed assessment in the CMR 2013-2014 school year. 
The objective for this year’s assessment was to ascertain the degree to which the CMR 1052 
class is effective in meeting the goals of the Gen Ed “Ethical and Civic Responsibility” 
requirement. The wording of the statement is as follows: 
 To broaden and develop students’ capacity to question and reflect upon their own and 
 society’s values and critical responsibilities, and to understand forces, such as 
 technology, that cause them to modify these views and often mandate creation of new 
 ways to resolve legal, social and scientific issues. 
There were a total of 8 sections of CMR 1052 during the 2013-2014 academic year. To assess 
the Gen Ed E/CR requirement in CMR 1052, the faculty created an online survey consisting of 
three short open-ended questions. 
The first question, “Why is Public Speaking important for the study of the liberal arts?” sought to 
assess the degree to which students could relate the material in class to the overall mission of a 
liberal arts college. The second question, “How does Public Speaking connect to the goals of the 
Gen Ed Ethical and Civic Responsibility requirement?” sought to directly measure the degree to 
which students could establish the course material to the elements of the E/CR requirement. The 
third question, “What distinguishes an informative speech from a persuasive speech?” is a 
knowledge-based question to determine the extent to which students have learned key concepts 
from the class. 
Surveys were created using the Google Survey interface and emailed to students two times 
during each section: a pre-test at the beginning and a post-test at the end so the effect of the class 
can be measured. Responses were then coded as either satisfactory or unsatisfactory based on a 
protocol developed by the faculty. The percentage of satisfactory responses was then compared 
between pre- and post-test results. 
  Pre (n = 92)   Post (n = 46)  Δ%   
Q1  30.4%    34.8%   4.4% 
Q2  35.9%    50%   14.1% 
Q3  37.0%    43.5%   6.5% 
As indicated above, CMR 1052 did increase the percentage of satisfactory responses for all three 
questions, with the biggest increase coming in Q2, which related to the E/CR requirement. While 
this is evidence that the classes do have a positive effect, the raw numbers speak to a need to 
better integrate each of these three issues into the curriculum, as none of the percentages of 
satsifactory responses, pre or post, was higher than 50%. Additionally, there were a few themes 
that could be identified in the responses to the questions. 
Q1: Students often cited the necessity of speaking publically in jobs as being a primary reason 
for how it connects to liberal arts. While getting a job certainly is an important result of an 
education, the primary goal of a liberal arts college is not gainful employment. This potentially 
indicates some confusion about the purpose of a liberal arts college relative to a technical or 
vocational school. 
Q2: A number of students were confused about how the class related to the E/CR requirement at 
all, sometimes responding “I don’t know” or similar answers. As such, it may be worth more 
explicitly discussing the relationship between the course and the E/CR requirement as a part of 
the in-class material. 
Q3: Disappointingly, a number of students thought that persuasive meant “biased.” Many 
described informative speeches using redundant or circular statements such as “Informative 
speeches are meant to inform.” This suggests that instructors may need to provide students with a 
more explicit and standardized explanation of the difference between the two types of speeches 
with an emphasis on more descriptive language. 
Additional notes: Initially the faculty had planned on doing a much finer set of pre/post analyses, 
looking at whether individual students increased their knowledge as opposed to the class in the 
aggregate. However, because the response rate for post-test was approx ½ of pre-test, making 
across-comparisons impossible. Therefore, the faculty need to consider ways to increase the 
post-test response rate, potentially by offering extra credit or making it a requirement. 
